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Abstract 

In recent decades, the advancement of information and communications technology (ICT) has transformed language 
learning by providing learners with extensive exposure to the target language beyond the classroom, impacting language 
learning methodologies and assessment practices. This study examined the out-of-class English-language-related 
practices of 91 prospective primary teachers at the University of the Balearic Islands and their influence on academic 
achievement. Using a questionnaire and the participants’ grades, the study revealed significant differences in engagement 
frequency and grades across reading, writing, speaking, and final course grades, highlighting the positive impact of 
informal practices on academic achievement. No significant gender-related differences in the choice and frequency of 
informal language activities were observed, except for involvement in digital gaming and ‘other’ activities. These findings 
emphasize the need for L2 teachers to integrate real-world language use into formal instruction, fostering more meaningful 
teaching and assessment practices aligned with 21st-century learning. 

Keywords: Out-of-School Exposure; Informal Language Learning; Academic Achievement; English Language Teaching; 
Primary School Teachers; Gender-Related Differences. 

1. Introduction 

In the last few decades, the rapid development of information and communication technology (ICT) has provided 
learners with almost unlimited contact with the target language outside the classroom (Bobkina & Dominguez-Romero, 
2023; Godwin-Jones, 2019; Parmaxi, 2023; Traxler et al., 2023). These technological advances have facilitated language 
learners to easily access content and educational resources, enriching their language learning experience and empowering 
them to become autonomous learners. As Chapelle and Sauro (2017) acknowledge “. . . technology has become integral 
to the way that most language learners in the world today access materials in their second and foreign language, interact 
with others, learn in and out of the classroom, and take many language tests” (p. 1). In fact, the classroom setting is just 
one of numerous opportunities for engagement with the target language. These new learning environments present some 
challenges to L2 English teachers, who are increasingly urged to bridge formal and informal language practices, 
prompting them to reshape their language learning methodologies and assessment practices (Bocanegra-Valle, 2023; 
Brevik & Holm, 2023; Díez-Arcón & Martin-Monje, 2023; Holm, 2020; Kannan & Munday, 2018; Lucas & Vicente, 
2023). Indeed, the future of instructed language learning is believed to depend on L2 teachers’ willingness to embrace 
technological advances and create opportunities for students to engage in English language-related activities beyond the 
classroom (Godwin-Jones, 2019; Liu & Wang, 2024).  

While previous research has explored informal language practices and their potential impact on learners’ L2 
development (Arndt, 2019; Muñoz, 2020; Muñoz & Cadierno, 2021; Sockett, 2014; Sundqvist, 2009, among others), 
there is little research on exposure to the target language in informal settings among future language teachers. However, 
teachers’ proficiency in digital skills and their ability to integrate them into the classroom to facilitate connections with 
out-of-class language practices are essential to enhance the effectiveness of language classes (Holm, 2020; Trinder, 2017; 
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Winter et al., 2021). Thus, this study was an attempt to contribute to the limited research in this area by examining the 
choice and frequency of engagement with out-of-class English practices among prospective primary school teachers. 
Additionally, it sought to explore the impact of informal exposure on the participants’ English academic achievement.  

2. Literature Review 

2.1. Informal Language Learning 

In recent years, informal learning has become a significant focus of study in the context of SLA (Arndt, 2019; 
Lee, 2022; Sundqvist & Sylvén, 2016; Toffoli et al., 2023). The widespread availability of digital technologies offers 
numerous opportunities for L2 learning, providing learners with substantial exposure to the target language, while 
transcending the constraints of the traditional curriculum (Kannan & Munday, 2018). Contemporary L2 learners of all 
ages have become active users of English, engaging in L2 activities irrespective of geographic constraints. Thus, exploring 
the impact of informal learning on SLA stands as a crucial concern for researchers aiming to extend their focus beyond 
traditional classroom settings in the 21st century (Sockett, 2023).  

Several terms have been used to investigate the field of informal learning in L2 acquisition, such as learning 
beyond the classroom (LBC; Benson, 2011), online informal learning of English (OILE; Sockett, 2014; Toffoli & Sockett, 
2010), extramural English (EE; Sundqvist, 2009), informal digital learning of English (IDLE; Lee, 2017; Lee & 
Dressman, 2017), and informal second language learning ISLL; Arndt, 2019). Given the pervasive influence of English 
and its prominent cultural presence in digital media (e.g., music and audio-visual materials), certain terms—like OILE, 
EE, and IDLE—are specifically associated with the learning of English (Toffoli et al., 2023). Various approaches to 
informal L2 learning also distinguish between exclusively online learning (e.g., OILE and IDLE) and learning in both 
offline and online L2 environments (e.g., LBC, EE, or ISLL). Despite these different perspectives, informal language 
learning typically involves leisure-time activities, self-initiated by the learner, during their free time (Lyrigkou, 2023). 
While language learning may be intentional, engagement in these activities is predominantly motivated by enjoyment and 
entertainment, often resulting in language acquisition as a by-product of informal practices (Sockett, 2014). As Sockett 
(2023) argues, informal language learning involves acquiring knowledge in a naturalistic manner from resources not 
specifically created for the purpose of language learning. Therefore, popular informal language practices include playing 
video games, watching films or series in English, chatting on Twitter/X and WhatsApp, and listening to music, which can 
be particularly motivating (Chik & Ho, 2017). 

Research on informal language learning consistently indicates that informal exposure positively impacts L2 
development, particularly in terms of vocabulary acquisition. Activities such as digital gaming (Brevik, 2019; De Wilde 
et al., 2020; De Wilde & Eyckmans, 2017; Kuppens, 2010; Plass et al., 2020; Sundqvist & Sylvén, 2014; Sundqvist & 
Wikström, 2015) and watching TV programs and films in English have been associated with the promotion of vocabulary 
learning (Hannibal Jensen, 2017; Pujadas & Muñoz, 2019). Watching English-language films or series is closely linked 
to the improvement of receptive language skills, such as listening and reading (Alonso, 2023; Ford-Connors & Paratore, 
2015; Lefever, 2010), as well as productive language skills, including writing and speaking (Kuppens, 2010; Olsson, 
2011; Saito & Hanzawa, 2018; Sundqvist, 2009). Similarly, engaging in other informal language practices such as reading 
(Webb & Chang, 2015), writing (Verspoor et al., 2011), and speaking practices (De Wilde et al., 2020) has shown positive 
effects on L2 proficiency. However, these latter practices appear to be less popular, especially among younger learners 
who often prefer watching TV shows or films in English instead (European Commission, 2017; Pujadas & Muñoz, 2019).  

Several studies have also highlighted differences in exposure to informal English across gender and age groups. 
Thus, research indicates that males and adolescents tend to engage in gaming more frequently than females and adults. 
On the contrary, females often favor spending more time watching films, using Facebook, or TikTok (Fajt, 2022; Hannibal 
Jensen, 2017; Sundqvist & Wikström, 2015; Sylvén & Sundqvist, 2012, among others), while adults seem to prefer 
informal reading to a greater extent (Muñoz, 2020). In fact, evidence indicates that involvement in out-of-class activities 
may change or vary over time (Muñoz, 2020; Peters, 2018). 

Overall, studies suggest that informal language learning is a widespread phenomenon integral to contemporary 
language learning, positively contributing to L2 development (Sockett, 2023). 
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2.2. Teachers’ Informal Interests 

The fast developments in technology-enhanced language learning systems have considerable implications for 
L2 learning, prompting a thorough examination of the role that informal language learning plays in L2 teaching contexts 
(Brevik & Holm, 2023; Holm, 2020; Kannan & Munday, 2018). Within this framework, Godwin-Jones (2019) explores 
three potential scenarios for the future of language learning. Given the continuous enhancement of modern language tools, 
which now include advanced speech translation capabilities, the first scenario leads us to contemplate a future where 
doubts may arise regarding the practical necessity of learning an L2. As we are increasingly exposed to abundant content 
in the target language and have access to appealing online resources, the second scenario hints at a potential future that 
may question the need for formal language instruction. The third scenario suggests that, despite the richness of today’s 
technology-mediated environments, there will still be a demand for instructed language learning. This implies that L2 
teachers will continue to play a crucial role in providing pedagogical support and guiding students. However, the viability 
of formal language instruction will depend on language educators embracing technological advances and promoting 
students’ engagement in informal language practices.  

Indeed, teachers should recognize the significant opportunities that emerging technologies provide for enhancing 
students’ autonomy and enriching their language learning experiences (Kannan & Munday, 2018; Toffoli et al., 2023). 
This may introduce new pedagogical challenges for L2 teachers, who are encouraged to move away from traditional 
pedagogies and adequately integrate online resources into the language classroom, thus bridging the gap between formal 
and informal language learning (Kannan & Munday, 2018; Lucas & Vicente, 2023). While some scholars are skeptical 
about the effectiveness of present-day technology to enhance L2 learning, several studies have shown that most L2 
teachers hold a positive attitude towards adapting their teaching approaches to digital reality (Toffoli & Sockett, 2015; 
Zadorozhnyy & Yu, 2023), highlighting the benefits of technology in engaging students in the teaching-learning process 
(Bobkina & Dominguez-Romero, 2023) and providing them with personalized instruction that meets their specific needs 
(Yudi-Cahyono et al., 2023). Innovative approaches such as blended learning, which combines formal classroom 
instruction with online learning experiences (Bizami et al., 2023; Godwin-Jones, 2019), have demonstrated numerous 
advantages, including more meaningful learning and authentic assessment, potentially leading to increased student 
engagement levels (Bernard et al., 2014; Vaughan, 2014).  

However, for L2 teachers to adopt these new technological practices effectively, adequate training is also 
required (Lucas & Vicente, 2023; Momenanzadeh et al., 2023; Rodríguez-Arancon, 2023). L2 teacher training programs 
should focus on increasing teachers’ awareness of informal language learning and evaluation resources, guiding them on 
how to effectively assess these resources, and supporting their integration into the classroom to enhance their students’ 
language learning process. Indeed, teachers’ beliefs about technology and informal language learning have been shown 
to affect their instructional decisions and overall teaching and assessment methods, thus shaping their educational practice 
(Chen, 2008; Kim et al., 2013). However, there remains a lack of understanding regarding teachers’ informal language 
practices and the integration of informal resources into the classroom (see Arndt & Lyrigkou, 2019; Brevik & Holm, 
2023; Kim et al., 2013; Lee, 2022). Given the growing importance of digital competence in education and informal 
language learning, teachers have a significant impact on how students learn English (Holm, 2020). Therefore, this study 
aimed to contribute to addressing this gap by examining future L2 teachers’ informal language practices to increase their 
awareness of informal language resources and facilitate their integration into the classroom, thereby making lessons more 
socially relevant. 

3. The Study 

3.1. Aims and Research Questions 

The present study aimed to investigate the potential impact of English contact outside the classroom on L2 
development. Specifically, it examined the types of English-language-related activities in which prospective primary 
school teachers engage, a population group that has received relatively little attention in previous research (Hannibal 
Jensen, 2017; Muñoz, 2020). Furthermore, the study explored potential gender differences in out-of-school English 
contact. Lastly, it analyzed the relationship between the amount and types of exposure and classroom grades in the four 
communicative skills (i.e., speaking, listening, reading, and writing). Thus, the study addressed the following research 
questions: 
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1. What informal English language-related activities do prospective primary teachers engage in? 

2. Are there any significant differences in the choice and frequency of contact with English outside the classroom 
across genders? 

3. Is there a significant relationship between out-of-class contact with English and students’ grades in the four 
skills (i.e., speaking, listening, reading, and writing)? 

3.2. Participants 

The participants were a total of 91 prospective primary school teachers (n = 66 female; n = 25 male), enrolled in 
the Faculty of Education at the University of the Balearic Islands (UIB). The majority of the participants were in their 
first and second years at the university (87.9%), with only 12.1% in the third and fourth years. None of the students were 
native English speakers. The ages of the participants ranged from 18 to 39, with a mean age of 20.4. Regarding age 
distribution, the majority of the respondents (76%) were between 19 and 20 years old, 18% were between 21 and 24 years 
old, and only 6% were between 25 and 39 years old. 

3.3. Research Instruments and Procedure 

Two research instruments were used to collect the data: a questionnaire and the students’ classroom grades. The 
questionnaire was adapted from previous research (Hannibal Jensen, 2017; Muñoz & Cadierno, 2021) in order to examine 
the type and frequency of contact with English beyond the classroom. Prior to the implementation, the questionnaire was 
piloted with 10 students from other faculties within the same age range to ensure clarity, relevance, and effectiveness.  

The questionnaire consisted of closed-response questions and was divided into two main sections: The first 
section aimed to gather background information about the participants (e.g., age, L1, English certification level, etc.). The 
second section comprised 15 Likert-scale items designed to measure the participants’ engagement with informal English-
language-related practices, rated on a 6-point Likert scale ranging from 1 (never) to 6 (more than 8 hours a week). The 
following informal practices were measured: watching films or series (with L1 subtitles, with L2 subtitles, or without any 
subtitles), playing video games (single-player or multiplayer involving writing or speaking in English), listening to music, 
reading, speaking (online or face-to-face), writing, and participating in ‘other’ activities. The data regarding the students’ 
grades were collected from their teachers, who provided the final grades earned by the participants in the four English 
communicative skills (i.e., speaking, listening, reading, and writing), as well as their course grades. It should be noted 
that the Spanish educational system uses a 0- to 10-point grading scale, where ‘0’ corresponds to the lowest grade and 
‘10’ to the highest grade. A minimum of 5 points is required to pass the course.  

The questionnaire was emailed to every student who volunteered to participate in the study, provided that they 
gave their consent before starting the survey and agreed to the use of their data for research purposes. The participants 
completed the questionnaire during a regular class period for about 15-20 min. the quantitative results were analysed with 
the Statistical Package for the Social Sciences (SPSS) version 29.0.1 The Cronbach’s alpha coefficient for the scale used 
in this study was .78 (α = .78), indicating a good level of internal consistency within this specific sample (15 items).  

3.4. Data Analysis 

A quantitative approach was used to address the three research questions in this study. Weekly degree of contact 
with English was categorized into four different levels: No contact (NC; i.e., 0 level of contact); low frequency of contact 
(L; i.e., up to 1 hour of exposure per week); medium frequency of contact (M; i.e., between 2 and 5 hours per week), and 
high frequency of contact (H; i.e., between 6 and more than 8 hours per week).  

Frequency tables were first used to measure the frequency of exposure to the different informal practices. 
Composite scale scores of the different categories were also calculated to provide a more comprehensive overview. Chi-
square tests for independence were used to compare the frequency of engagement in informal language practices across 
genders (both categorical variables). One-way analysis of variance (ANOVA) was run to determine whether statistically 
significant differences existed between out-of-class contact with English (i.e., NC, L, M, or H) and the participants’ grades 
in the four communicative skills (i.e., speaking, listening, reading, and writing), as well as their final course grades. Post-
hoc Tukey tests were, then, conducted to identify specific group differences. Spearman’s ranks correlations were also 
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computed to examine the relationship between informal language practices and participants’ grades in the four skills, as 
well as their final course grades 

4. Analyses and Discussion of Results 

 4.1. Type and Frequency of Contact with Informal English-Language-Related Activities  

The first research question examined the amount and type of contact the participants had with English-language-
related activities beyond the classroom. Table 1 below displays the frequency of contact with the following informal 
English practices: watching films or series (with L1 subtitles, with L2 subtitles, or without any subtitles), playing video 
games (single-player or multiplayer involving writing or speaking in English), listening to music, reading, speaking 
(online or face-to-face), writing, and participating in ‘other’ activities: 

Table 1. Frequency and Type of Contact With Informal English-Related Activities 

 NO L M H 
WATCHFILMS 32(35.2%) 28(30.8%) 23(25.3%) 8(8.8%) 
ENGLISHSUBT 43(47.3%) 18(19.8%) 26(28.6%) 4(4.4%) 

NOSUBT 56(61.5%) 23(25.3%) 8(8.8%) 4(4.4%) 
SPANISHSUBT 32(35.2%) 33(36.3%) 22(24.2%) 4(4.4%) 
VIDEOGAMES 54(59.3%) 20(22.0%) 13(14.3%) 3(3.3%) 

SINGLEPLAYER 68(74.7%) 14(15.4%) 7(7.7%) 2(2.2%) 
MULTIPLAYER 78(85.7%) 9(9.9%) 4(4.4%) 0(0.0%) 
MULTIPLWRITE 81(89.0%) 8(8.8%) 2(2.2%) 0(0.0%) 
MULTIPLSPEAK 81(89.0%) 7(7.7%) 2(2.2%) 1(1.1%) 

LMUSIC 3(3.3%) 10(11.0%) 36(39.6%) 42(46.2%) 
READ 48(52.7%) 31(34.1%) 10(11.0%) 2(2.2%) 

SPEAKON 76(83.5%) 12(13.2%) 1(1.1%) 2(2.2%) 
SPEAKF2F 64(70.3%) 17(18.7%) 7(7.7%) 3(3.3%) 

WRITE 63(69.2%) 24(26.4%) 3(3.3%) 1(1.1%) 
OTHER 37(40.7%) 24(26.4%) 24(26.4%) 6(6.6%) 

Note 1: NO = Never; L = Low frequency; M = Mid frequency; H = High frequency 
Note 2: WATCHFILMS = watching films; ENGLISHSUBT = films with English subtitles; NOSUBT = films with no subtitles; SPANISHSUBT = 
films with Spanish subtitles; VIDEOGAMES = videogames; SINGLEPLAYER = single player games; MULTIPLAYER = multiplayer games; 
MULTIWRITE = multiplayer writing in English; MULTISPEAK = multiplayer speaking in English; LMUSIC = listening to music; READ = reading; 
SPEAKON = speaking online; SPEAKF2F = speaking face-to-face; WRITE = writing; OTHER = other activities 

As shown in Table 1, the highest level of out-of-class exposure to English input with medium and high frequency 
is through listening to music (85.8%), followed by watching films or series in English (33.1%), mainly with Spanish 
subtitles (28.6%), and engaging in ‘other’ activities (33%). These findings align with previous research indicating that 
listening to English-language songs and watching films or series in English are the most prevalent English-language-
related activities among learners outside the classroom (see Alonso, 2022, 2023; Amengual-Pizarro & Jacob, 2022; Lai 
et al., 2015; Lindgren & Muñoz, 2013; Olsson, 2011; Peters, 2018; Sockett, 2014, among others). In contrast, playing 
video games (17.65%), participating in speaking both online and face-to-face (14.3% altogether), and particularly 
engaging in informal writing (4.4%) were the least popular activities practiced with medium and high frequency. These 
results contradict those of Alonso (2023), who indicated that university students were involved in writing and speaking 
activities with medium and high frequency, respectively. However, as the author points out, the participants in her study 
were specializing in the English language and literature, which could explain their more frequent contact with friends 
abroad and engagement in these activities. On the contrary, playing video games has been found to be an informal practice 
in which adult learners never engage or do it with very low frequency (Alonso, 2022, 2023; Muñoz, 2020), suggesting 
that preferences for different types of activity vary with age (Muñoz, 2020; Peters, 2018). 

To facilitate comprehension and provide a general overview, composite scores of the different types of informal 
activities were computed. Table 2 displays the frequency distribution for the seven categories obtained: films, video 
games, music, reading, speaking, writing, and ‘other.’ As can be seen, the least popular activities were writing (95.6%) 
and reading (86.8%), which were rarely or never practiced. This finding is consistent with prior research, which indicates 
that students tend to prefer listening to English content online rather than engaging in reading or writing activities in 
English (Alonso 2022; Sockett, 2014; Toffoli & Sockett, 2010). In contrast, listening to English-language songs was the 
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most popular activity, with only 3.3% of participants reporting never being in contact with them or having very low 
exposure frequency (35.2%): 

Table 2. Frequency and Type of Contact With Informal English-Related Activities: Composite Scale Variables 
 

NO L M H 
FILMS 18 (19.8 %) 29 (31.9 %) 21 (23.1 %) 23 (25.3 %) 
VIDEOGAMES 48 (52.7 %) 19 (20.9 %) 13 (14.3 %) 11 (12.1 %) 
MUSIC 3 (3.3 %) 32 (35.2 %) 27 (29.7 %) 29 (31.9 %) 
READ 48 (52.7 %) 31 (34.1 %) 0 (0.0%) 12 (13.2 %) 
SPEAK 57 (62.6 %) 16 (17.6 %) 11 (12.1 %) 7 (7.7 %) 
WRITE 63 (69.2 %) 24 (26.4 %) 0 (0.0%) 4 (4.4 %) 
OTHER 37 (40.7 %) 24 (26.4 %) 16 (17.6 %) 14 (15.4 %) 

Note 1: NO = Never; L = Low frequency; M = Mid frequency; H = High frequency 
Note 2: FILMS = watching films; VIDEOGAMES = playing videogames; MUSIC = listening to music; READ = reading; SPEAK = speaking; 
WRITE = writing; OTHER = other activities 

Figure 1 visually represents the percentage frequency of exposure of the composite scale variables: 

 
Note: NO = Never; L = Low frequency; M = Mid frequency; H = High frequency 

Figure 1. Bar Frequency Plot for the Composite Score Variables 

Taken together, these findings indicate a preference among participants for informal receptive activities, such as 
listening to music and watching films or series in English, over more productive ones like speaking or writing (see De 
Wilde et al., 2020). The prevalence of such practices also highlights their leisure-oriented nature outside academic settings 
(Godwin-Jones, 2019; Sockett, 2023; Toffoli et al., 2023), suggesting that students engage in these practices mainly for 
entertainment (Arndt, 2019). 

4.2. Gender-Related Differences in Choice and Frequency of English Exposure Outside the Classroom 

As previous research findings have indicated significant gender-related differences in informal contact with 
English (Arndt, 2019; Hannibal Jensen, 2017; Muñoz, 2020; Peters et al., 2019; Sundqvist & Sylvén, 2014; Sylvén & 
Sundqvist, 2012, among others), the second research question aimed to investigate these potential differences across both 
groups. 

Pearson chi-square tests were conducted using composite scores of the different categories to examine the 
potential relationship between the type and frequency of exposure to informal English-related activities and gender. The 
results revealed gender-related significant differences in the frequency of engagement in two informal practices: digital 
gaming (X2 =7.137, df = 2, p = .028; Cramer’s V = .28) and involvement in ‘other’ activities (X2 =7.970, df = 3, p = .047; 
Cramer’s V = .29).  

Although gaming was not a popular informal activity among both genders (see Tables 3 and 4), males reported 
more frequent engagement than females. Specifically, 92.6% of the females reported no gaming activity compared to 
76.0% of the males who reported never engaging in gaming. On the contrary, the females engaged in ‘other’ informal 
activities with medium and high frequency more often than the males (40.9% of the females vs. 12% of the males). These 
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results align with previous studies indicating that males are more likely to engage significantly more frequently in digital 
gaming (Muñoz, 2020; Sundqvist, 2009; Sundqvist & Sylvén, 2014). Similarly, they are consistent with Fajt’s (2022) 
findings, which suggest that while the males tended to favor gaming, the females were more likely to prefer other 
activities, such as engaging with TikTok and watching beauty or makeup content on YouTube. Despite these trends, no 
significant differences were observed in the skills grades of reading (M = 6.88 in the males vs. M = 6.65 in the females), 
listening (M = 6.91 in M males vs. M = 7.18 in the females), writing (M = 6.54 in the males vs. M = 6.42 in the females), 
and speaking (M = 6.73 in M males vs. M = 6.92 in M females), nor in the final course grades between the males (N = 25, 
M = 6.83, SD = 1.25) and the females (N = 66, M = 6.93, SD = 1.25). 

Table 3. Gender-Related Differences in Composite Video Game Scale Variable 

 

Gender: 
Total Female Male 

N % N % N % 
GAMEscale NO Contact 61 92.4% 19 76.0% 80 87.9% 

LOW Contact 5 7.6% 4 16.0% 9 9.9% 

MEDIUM Contact 0 0.0% 2 8.0% 2 2.2% 

Total 66 100.0% 25 100.0% 91 100.0% 

Table 4. Gender-Related Differences in Composite ‘Other’ Activities Scale Variable 

 

Gender  
Total Female Male 

N % N % N % 

OTHERscale NO Contact 22 33.3% 15 60.0% 37 40.7% 
LOW Contact 17 25.8% 7 28.0% 24 26.4% 

MEDIUM Contact 22 33.3% 2 8.0% 24 26.4% 
HIGH Contact 5 7.6% 1 4.0% 6 6.6% 

Total 66 100.0% 25 100.0% 91 100.0% 

4.3. Impact of Out-of-Class Contact With English on Academic Achievement 

The third research question sought to determine whether there was a statistically significant difference between 
out-of-school contact with English and the participants’ grades in the four communicative skills (i.e., speaking, reading, 
writing, and listening), as well as their final English course grades.  

The ANOVA tests (see table 5) revealed a significant association between the frequency of exposure to watching 
films or series in English and reading grades [F(3, 87) = 3.276, p = .025, η2 = .101], writing grades [F(3, 87) = 3.146, p 
= .029, η2 = .098], as well as final grades [F(3, 87) = 3.793, p = .013, η2 = .116]. This finding highlights the positive 
effect of audio-visual input on L2 academic achievement (see also Kuppens, 2010; Lindgren & Muñoz, 2013; Olsson, 
2011; Peters, 2018; Sundqvist, 2009). 

With regard to reading grades, post-hoc Tukey tests indicated significant differences between students who never 
engaged in watching films or series in English (N = 32, M = 6.23, SD = 1.44) and those highly involved in this informal 
activity (N = 8, M = 7.64, SD = 1.19, p = .031). Similarly, significant differences were found in writing grades between 
participants who had never watched English language films or series (N = 32, M = 5.98, SD = 1.79) and those with high 
exposure to this activity (N = 8, M = 7.57, SD = 1.44, p = .042). Furthermore, overall course grades differed significantly 
between students who had never watched films or series in English (N = 32, M = 6.43, SD = 1.32) and those highly 
exposed to this activity (N = 8, M = 7.92, SD = 0.70; p = .012). Additionally, a significant difference was found between 
the final grades of the participants with medium exposure to films and series in English with captions (i.e., L2 subtitles; 
N = 26, M = 7.28, SD = 1.19) and those who never engaged in this activity (N = 43, M = 6.57, SD = 1.33, p = .045), 
indicating that captions were preferred by the participants with higher English language proficiency.  In all instances, the 
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participants who had watched English language films or series with high or medium frequency achieved higher grades 
than those who had hardly or not been involved in this practice.   

Table 5. Association Between Informal Activities and Grades in the Four Skills and Final Course Grades 
 
 Reading Grades Listening Grades Writing Grades Speaking Grades Final Grades 

 F3,87 p F3,87 p F3,87 p F3,87 p F3,87 p 
WATCHFILMS 3.276 .025* .960 .415 3.146 .029* 1.861 .141 3.793 .013* 
ENGLISHSUBT 2.697 .051 1.949 .128 1.337 .268 2.000 .120 3.002 .035* 
NOSUBT 2.022 .117 .438 .727 1.989 .122 .541 .656 .942 .424 
SPANISHSUBT 1.216 .309 4.922 .051* 1.576 .201 2.123 .103 .1446 .235 
VIDEOGAMES 1.113 .348 1.847 .145 .548 .651 .317 .813 2.363 .067 
SINGLEPLAYER .662 .578 .439 .726 .667 .575 .204 .893 1.658 .182 
MULTIPLAYER .746 .477 .879 .419 .413 .663 1.252 .291 .055 .946 
MULTIWRITE .529 .591 .940 .394 .016 .984 .462 .631 .445 .642 
MULTISPEAK .874 .458 .368 .776 .130 .942 1.209 .311 .037 .991 
LMUSIC .499 .684 .439 .726 .832 .480 .307 .820 .870 .460 
READ 1.266 .291 .253 .859 2.555 .060 1.022 .387 1.846 .145 
SPEAKON .726 .539 1.176 .324 1.374 .256 .639 .592 .718 .544 
SPEAKF2F 2.693 .051 1.678 .178 1.344 .265 4.030 .010* 3.025 .034* 
WRITE 2.820 .051 1.978 .123 .972 .410 1.546 .208 3.511 .051 

OTHER 1.984 .122 .207 .891 2.543 .061 2.273 .086 1.622 .190 
Note: WATCHFILMS = watching films; ENGLISHSUBT = films with English subtitles; NOSUBT = films with no subtitles; SPANISHSUBT = films 
with Spanish subtitles; VIDEOGAMES = videogames; SINGLEPLAYER = single player games; MULTIPLAYER = multiplayer games; 
MULTIWRITE = multiplayer writing in English; MULTISPEAK = multiplayer speaking in English; LMUSIC = listening to music; READ = reading; 
SPEAKON = speaking online; SPEAKF2F = speaking face-to-face; WRITE = writing; OTHER = other activities 

As shown in Table 5, engaging in face-to-face communication seemed to have an influence on speaking grades 
[F(3, 87) = 4.030, p = .010, η2 = .122] as well as final grades [F(3, 87) = 3.025, p = .034, η2 = .094]. With regard to 
speaking grades, significant differences were observed between the students highly involved in face-to-face speaking 
practices (N = 3, M = 8.76, SD = 1.11) and those who had never participated in this activity (N = 64, M = 6.58, SD = 1.51, 
p = .045). Likewise, final grades exhibited significant differences between the participants who had never engaged in 
face-to-face communication (N = 64, M = 6.70, SD = 1.28) and those highly involved in this practice (N = 3, M = 8.55, 
SD = .42; p = .045). Once again, higher levels of contact with these informal activities were associated with higher 
participants’ grades. 

To further explore the association between engagement in informal activities and the participants’ grades, 
Spearman’s rank correlations were computed using the composite scale scores of the different informal practices (see 
Table 6). Although correlation values were not exceptionally high, significant positive correlations were found between 
reading grades and watching films or series in English (r = .234, n = 91, p = .026). Similarly, writing grades showed a 
positive correlation with engaging in informal reading (r = .241, n = 91, p = .021), while speaking grades correlated 
significantly with engaging in ‘other’ informal activities (r = .258, n = 91, p = .014).  

As regards final grades, the strongest positive relationship was observed with watching films or series in English 
(r = .240, n = 91, p = .022), highlighting its beneficial effects on academic achievement. Positive relationships were also 
found between final grades and writing (r = .231, n = 91, p = .028) as well as reading (r = .229, n = 91, p = .029) practices. 
It is worth noting that engaging in digital gaming showed a negative correlation with all grades in the four skills, which 
was significant with final grades (r = -.226, n = 91, p = .031). This indicates that higher exposure to digital gaming was 
associated with lower participants’ course grades. This finding corroborates prior research results obtained by Muñoz 
(2020), who also found that the participants with lower grades demonstrated higher levels of engagement in gaming: 

Table 6. Communicative Skills and Final Course Grades Correlations 

 Reading 
Grades Listening Grades Writing Grades Speaking Grades Final Grades 

 rs p rs p rs p rs p rs p 
FILMS .234 .026* .006 .955 .200 .057 .146 .166 .240 .022* 

VIDEO 
GAMES 

-.007 .532 -.162 .126 -.087 .411 -.136 .198 -.226 .031* 

MUSIC .066 .532 .130 .220 .094 .376 -.010 .927 .080 .454 
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READ .024 .821 .084 .427 .241 .021* .151 .153 .229 .029* 

SPEAK .150 .155 .088 .407 .154 .144 .202 .055 .119 .263 
WRITE .151 .154 .149 .158 .107 .311 .121 .252 .231 .028* 

OTHER -.019 .862 .098 .353 .148 .163 .258 .014* .118 .266 
Note: FILMS = watching films; VIDEOGAMES = playing videogames; MUSIC = listening to music; READ = reading; SPEAK = speaking; WRITE 
= writing; OTHER = other activities 

To sum up, the findings suggest that informal English-language-related activities, such as watching films or 
series in English, reading, and engaging in ‘other’ activities, positively impact reading, writing, and speaking grades, 
respectively. Additionally, most of these informal practices—watching films in English, reading, and writing—show a 
positive association with final course grades, with the exception of gaming, which negatively correlates with final grades.  

5. Conclusion 

This study examined the frequency and type of contact with informal English-language-related activities and its 
impact on the English proficiency of future primary school teachers. The results show that, in line with prior research, 
listening to music in English is the most popular activity that participants engage in outside the classroom (Alonso, 2022; 
Arndt, 2019; Muñoz, 2020; Peters, 2018; Sockett, 2014; Sundqvist, 2009), followed by watching films or series in 
English, mainly with Spanish subtitles. These findings emphasize the recreational (Chik & Ho, 2017) nature of engaging 
in informal practices, typically motivated by the desire of enjoyment and entertainment (Arndt, 2019; Toffoli et al., 2023). 
The investigation of the potential benefits of listening to music outside the classroom on L2 development has so far 
produced mixed results. While some authors argue that learners actively engage with the music they choose, showing 
interest in understanding the song lyrics and content (Sockett, 2014), other scholars believe that music does not necessarily 
require attention or involve understanding the language, making it an informal practice less conducive to language 
learning (De Wilde et al., 2020). In contrast, the pedagogical value of out-of-class TV viewing (i.e., TV programmes, 
series, films, etc.) in improving L2 has been widely acknowledged (Alonso 2023; Kusyk & Sockett, 2012; Sockett, 2014). 
In fact, engagement in watching films or series in English seems to be a common activity among most university students 
(Peters, 2018; Toffoli & Sockett, 2010). Moreover, although watching English language films with L1 subtitles has been 
linked to lower proficiency levels (Pujadas & Muñoz, 2019; Vanderplank, 2010), research has demonstrated that L2 
learners can still benefit from viewing audio-visual content, irrespective of the type of subtitles (Peters, Heynen, & 
Puimège, 2016). Indeed, the findings of this study showed that watching films or series in English had the strongest 
positive correlation with the final course grades. Consistent with prior research, the data also indicated that writing and 
speaking are not common informal English activities among university students (Alonso, 2022; Sockett, 2014; Toffoli & 
Sockett, 2010). This might be partly attributed to the greater conscious effort and focus on content needed to perform 
certain informal activities (see Arndt, 2019; Meyer et al., 2024). 

The results also show a lack of interest among participants for playing video games (Alonso, 2022, 2023; Muñoz, 
2020), which is consistent with some research suggesting that engaging in digital gaming is more common among children 
and adolescents, as these activities are often age-related and tend to evolve over time (Brevik, 2019; Muñoz, 2020; Peters, 
2018). Overall, the findings of this study indicate a prevalence of receptive activities (e.g., listening to music and watching 
films or series in English) over productive ones (e.g., speaking or writing; see De Wilde et al., 2020). 

With regard to potential gender-related differences in the type and frequency of contact with English outside the 
classroom, the results of this study revealed significant differences in exposure to digital gaming and engagement in 
‘other’ activities. In line with previous research findings, the males engaged more often in gaming than females (Muñoz, 
2020; Sundqvist, 2009; Sundqvist & Sylvén, 2014), while females opted for engaging in the ‘other’ type of informal 
activities (see Fajt, 2022). Nevertheless, the results indicated no significant differences in the skills grades or the final 
course grades between the males and the females.  

Finally, the ANOVA tests were used to determine whether statistically significant differences existed between 
out-of-class contact with English and the participants’ grades in the four communicative skills as well as their final course 
grades. The results showed that watching films or series in English, especially with captions (i.e., L2 subtitles), was the 
factor with the most significant influence on reading and writing grades, as well as final course grades (see Lindgren & 
Muñoz, 2013). Engaging in face-to-face communication also showed a positive effect on the speaking grades. In all cases, 
higher levels of engagement with these informal activities were linked to higher participant grades.  Furthermore, 
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Spearman’s rank correlations with composite scale scores indicated that engaging in watching films or series in English 
and informal reading was positively associated with academic achievement in reading and writing, respectively, as well 
as with final course grades. Additionally, participation in ‘other’ activities showed a statistically positive correlation with 
speaking grades. It is noteworthy that, despite not being extremely popular among participants, gaming was found to have 
a negative association with academic achievement. In fact, a negative correlation was observed between digital gaming 
and grades in all four skills, although it was only significant with final course grades. This aligns with the conclusions 
drawn by Muñoz (2020), who suggested that gaming was more popular among participants who were less academically 
oriented or had lower grades. 

Despite the limitations of this study—such as a relatively small sample size, restriction to a single geographical 
context, and reliance solely on quantitative analyses—the results suggest that exposure to English outside of the classroom 
positively impacts L2 academic achievement. These findings carry pedagogical implications for L2 teachers. As advances 
in new technologies continue to proliferate and an increasing number of students engage in informal English-language-
related practices, the adoption of new pedagogical approaches such as blended learning, which combines face-to-face and 
computer-mediated instruction (Bizami et al., 2023; Graham, 2006; Neumeier, 2005; Zawacki-Richter, 2020), becomes 
essential to bridging the gap between formal and informal language practices (see Godwin-Jones, 2019; Lucas & Vicente, 
2023; Thorne & Reinhardt, 2008). Future research is needed to investigate the use of cutting-edge digital technologies 
like artificial intelligence (AI), virtual reality (VR), and intelligent personal assistants (IPAs) beyond the classroom, 
examining their potential impact on underresearched skills such as speaking or writing (Lee, 2022; Parmaxi, 2023). 
Additionally, future studies could benefit from integrating qualitative methodologies alongside quantitative research to 
offer a more comprehensive understanding of students’ learning experiences (see Lee, 2022). L2 teacher training 
programs should assist teachers in incorporating informal language learning resources into the classroom (Momenanzadeh 
et al., 2023; Rodríguez-Arancon, 2023), including collaborative learning applications (e.g., wikis, clickers, discussion 
forums, etc.), to facilitate formative assessment feedback (Díez-Arcón & Martin-Monje, 2023; Vaughan, 2014) and 
optimize learners’ individual L2 learning process (see Toffoli et al., 2023). This will, undoubtedly, contribute to more 
relevant and meaningful classes for learners that better align with twenty-first-century learning (see Bizami et al., 2023; 
Trinder, 2017). 

Acknowledgments  
I would like to acknowledge that this study is part of the research project PID2021-122267NB-I00, funded by the Spanish 
Ministry of Economy and Competitiveness.  

Conflict of Interest 
The author declares that there is no conflict of interest. 

References 

Alonso, R. (2022). Out-of-school contact with L2 English: Perspectives from language learners. RaeL: Revista 
Electrónica de Lingüística Aplicada, 21(1), 74-90. https://doi.org/10.58859/rael.v21i1.509  

Alonso, R. (2023). Out-of-school contact with L2 English across four educational levels. Porta Linguarum Revista 
Interuniversitaria de Didáctica de las Lenguas Extranjeras, 40, 93-112. 
https://doi.org/10.30827/portalin.vi40.25311 

Amengual-Pizarro, M., & Jacob, K. (2022, November 16-18). What kind of English-related activities do Spanish 
university students indulge in outside the classroom? [Paper presentation]. 45th International Conference of 
AEDEAN (Spanish Association of Anglo-American Studies).  

Arndt, H. L. (2019). Informal second language learning: The role of engagement, proficiency, attitudes, and motivation. 
[Doctoral dissertation, University of Oxford]. https://ora.ox.ac.uk/objects/uuid:c579077d-61fd-4b94-bd57-
de7063389122/files/rqf85nb310 

Arndt, H. L., & Lyrigkou, C. (2019). (In)formal L2 learning: Integrating informal practices into formal contexts. 
Language Teaching, 52(3), 415-417. https://doi.org/10.1017/S026144481900017X 

Benson, P. (2011). Language learning and teaching beyond the classroom: An introduction to the field. In P. Benson & 
H. Reinders (Eds.), Beyond the language classroom (pp. 7-16). Palgrave MacMillan. 



Exploring the Relationship Between Out-of-Class Engagement With English . . . | 113 

 

   

Journal of Research in Applied Linguistics, 15(2), 2024 
 

Shahid Chamran University of Ahvaz 

 

Bernard, R. M., Borokhovski, E., Schmid, R. F., Tamim, R. M., & Abrami, P. C. (2014). A meta-analysis of blended 
learning and technology use in higher education: From the general to the applied. Journal of Computing in Higher 
Education, 26, 87-122. https://doi.org/10.1007/s12528-013-9077-3 

Bizami, N. A., Tasir, Z., & Kew, S. N. (2023). Innovative pedagogical principles and technological tools capabilities for 
immersive blended learning: A systematic literature review. Education and Information Technologies, 28(2), 
1373-1425. https://doi.org/10.1007/s10639-022-11243-w 

Bobkina, J., & Dominguez Romero, E. (2023). Towards a quality standardized technological education in Spain: A case 
study with EFL preservice teachers. Journal of Research in Applied Linguistics, 14(2), 55-67. 
https://doi.org/10.22055/RALS.2023.43480.3035 

Bocanegra Valle, A. M. (2023). Online methodologies and open resources for LSP teacher education and professional 
development. Journal of Research in Applied Linguistics, 14(2), 147-160. 
https://doi.org/10.22055/rals.2023.43547.3037 

Brevik, L. M. (2019). Gamers, surfers, social media users: Unpacking the role of interest in English. Journal of Computer 
Assisted Learning, 35(5), 595-606. https://doi.org/10.1111/jcal.12362 

Brevik, L. M., & Holm, T. (2023). Affinity and the classroom: informal and formal L2 learning. ELT Journal, 77(1), 83-
93. https://doi.org/10.1093/elt/ccac012 

Chapelle, C. A., & Sauro S., (Eds.) (2017). Introduction to the handbook of technology and second language teaching and 
learning. In C. A. Chapelle & S. Sauro S (Eds.), The handbook of technology and second language teaching and 
learning (pp. 1-9). John Wiley & Sons. 

Chen, C. H. (2008). Why do teachers not practice what they believe regarding technology integration? The Journal of 
Educational Research, 102(1), 65-75. https://doi.org/10.3200/JOER.102.1.65-75 

Chik, A., & Ho, J. (2017). Learn a language for free: Recreational learning among adults. System, 69, 162-171. 
https://doi.org/10.1016/j.system.2017.07.017 

De Wilde, V., & Eyckmans, J. (2017). Game on! Young learners’ incidental language learning of English prior to 
instruction. Studies in Second Language Learning and Teaching, 7(4), 673-694. 
https://doi.org/10.14746/ssllt.2017.7.4.6 

De Wilde, V., Brysbaert, M., & Eyckmans, J. (2020). Learning English through out-of-school exposure: Which levels of 
language proficiency are attained and which types of input are important? Bilingualism: Language and Cognition, 
22, 1-15. https://doi.org/10.1017/S1366728918001062. 

Díez-Arcón, P., & Martin-Monje, E. (2023). Language teacher development in computer-mediated collaborative work 
and digital peer assessment: An innovative proposal. Journal of Research in Applied Linguistics, 14(2), 40-54. 
https://doi.org/10.22055/rals.2023.44054.3080 

European Commission (2017). Media use in the European Union. European Union, Standard Eurobarometer 88 Project. 
https://audify.nl/wp-content/uploads/2022/11/Standard_Eurobarometer_96_Winter_2021-2022_Media_report_EN-1. 
pdf 

Fajt, B. (2022). EFL learning through extramural English activities in the Hungarian secondary education context: A 
mixed-methods study. [Doctoral dissertation, Eötvös Loránd University]. 
https://ppk.elte.hu/dstore/document/1016/doktorjelolt_fajt_balazs_tezisfuzet_angol.pdf 

Ford-Connors, E., & Paratore, JR. (2015). Vocabulary instruction in fifth grade and beyond: Sources of word learning 
and productive contexts for development. Review of Educational Research, 85(1), 50-91. 
https://doi.org/10.3102/00346543145409 

Godwin-Jones, R. (2019). Riding the digital wilds: Learner autonomy and informal language learning. Language 
Learning & Technology, 23(1), 8-25. https://doi.org/10125/44667 

Graham, C. R. (2006). Blended learning systems: Definition, current trends, and future directions. In C. J. Bonk & C. R. 
Graham (Eds.), Handbook of blended learning: Global perspectives, local designs (pp. 3-21). Pfeiffer Publishing. 

Hannibal Jensen, S. (2017). Gaming as an English language learning resource among children in Denmark. Calico 
Journal, 34(1), 1-19. https://doi.org/10.1558/cj.29519 

Holm, T. (2020). Connecting English learning in and out of school: Teacher beliefs, student perspectives and bridging 
activities in the English classroom. [Master’s thesis, University of Oslo]. http://urn.nb.no/URN:NBN:no-82719 



114 | Amengual-Pizarro, Vol. 15, Issue 2, 2024, pp. 103-116 

 

   

Journal of Research in Applied Linguistics, 15(2), 2024 
 

Shahid Chamran University of Ahvaz 

 

Kannan, J., & Munday, P. (2018). New trends in second language learning and teaching through the lens of ICT, 
networked learning, and artificial intelligence. In C. Fernández Juncal & N. Hernández Muñoz (Eds.), Vías de 
transformación en la enseñanza de lenguas con mediación tecnológica (Vol. 76; pp. 13-30). Círculo de Lingüística 
Aplicada a la Comunicación. 

Kim, C., Kim, M. K., Lee, C., Spector, J. M., & DeMeester, K. (2013). Teacher beliefs and technology integration. 
Teaching and Teacher Education, 29, 76-85. https://doi.org/10.1016/j.tate.2012.08.005 

Kuppens, A. H. (2010). Incidental foreign language acquisition from media exposure. Learning, Media, and Technology, 
35(1), 65-85. https://doi.org/10.1080/17439880903561876 

Kusyk, M., & Sockett, G. (2012). From informal resource usage to incidental language acquisition: Language uptake 
from online television viewing in English. ASp. la Revue du GERAS, 62, 45-65. https://doi.org/10.4000/asp.3104 

Lai, C., Zhu, W., & Gong, G. (2015). Understanding the quality of out-of-class English learning. TESOL Quarterly, 49(2), 
278-308. https://doi.org/10.1002/tesq.171 

Lee, J. S. (2017). Informal digital learning of English and second language vocabulary outcomes: Can quantity conquer 
quality? British Journal of Education Technology, 50(2), 767-778. https://doi.org/10.1111/bjet.12599 

Lee, J. S. (2022). Informal digital learning of English: Research to practice. New York, NY: Routledge. 

Lee, J. S., & Dressman, M. (2018). When IDLE hands make an English workshop: Informal digital learning of English 
and language proficiency. TESOL Quarterly, 52(2), 435-445.  

Lefever, S. (2010). English skills of young learners in Iceland: “I started talking English when I was 4 years old. It just 
bang … just fall into me. Ráðstefnurit Netlu – Menntakvika, 1-17. 

Lindgren, E., & Muñoz, C. (2013). The influence of exposure, parents, and linguistic distance on young European 
learners’ foreign language comprehension. International Journal of Multilingualism, 10(1), 105-129. 
https://doi.org/10.1080/14790718.2012.679275 

Liu, G. L., & Wang, Y. (2024). Modeling EFL teachers’ intention to integrate informal digital learning of English (IDLE) 
into the classroom using the theory of planned behavior. System, 120, 103193. 
https://doi.org/10.1016/j.system.2023.103193 

Lucas, M., & Vicente, P. N. (2023). A double-edged sword: Teachers’ perceptions of the benefits and challenges of online 
teaching and learning in higher education. Education and Information Technologies, 28(5), 5083-5103. 
https://doi.org/10.1007/s10639-022-11363-3 

Lyrigkou, C. (2023). Informal second language learning and EFL learners’ spoken use of discourse markers. In D. Toffoli, 
G. Sockett, & M. Kusyk (Eds.), Language learning and leisure: Informal language learning in the digital age (pp. 
91-119). De Gruyter. 

Meyer, J., Fleckenstein, J., Keller, S. D., & Hübner, N. (2024). Read at home to do well at school: informal reading 
predicts achievement and motivation in English as a foreign language. Frontiers in Psychology, 14, 1289600. 
https://doi.org/10.3389/fpsyg.2023.1289600  

Momenanzadeh, M., Mashhadi, A., Gooniband Shooshtari, Z., & Arus-Hita, J. (2023). English as a foreign language 
preservice teachers’ technological pedagogical content knowledge: A quantitative comparative study. Journal 
of Research in Applied Linguistics, 14(2), 161-172. https://doi.org/10.22055/rals.2023.44207.3100 

Muñoz, C. (2020). Boys like games and girls like movies: Age and gender differences in out-of-school contact with 
English. Revista Española de Lingüística Aplicada/Spanish Journal of Applied Linguistics, 33(1), 171-201. 

Muñoz, C., & Cadierno, T. (2021). How do differences in exposure affect English language learning? A comparison of 
teenagers in two learning environments. Studies in Second Language Learning and Teaching, 11(2), 185-212. 
https://doi.org/10.14746/ssllt.2021.11.2.2 

Neumeier, P. (2005). A closer look at blended learning: Parameters for designing a blended learning environment for 
language teaching and learning. ReCALL, 17, 163-178. https://doi.org/10.1017/S0958344005000224 

Olsson, E. (2011). “Everything I read on the Internet is in English”: On the impact of extramural English on Swedish 16-
year-old pupils’ writing proficiency. [Licentiate’s thesis, University of Gothenburg]. 
http://hdl.handle.net/2077/30417 

Parmaxi, A. (2023). Virtual reality in language learning: A systematic review and implications for research and practice. 
Interactive Learning Environments, 31(1), 172-184. https://doi.org/10.1080/10494820.2020.1765392 



Exploring the Relationship Between Out-of-Class Engagement With English . . . | 115 

 

   

Journal of Research in Applied Linguistics, 15(2), 2024 
 

Shahid Chamran University of Ahvaz 

 

Peters, E. (2018). The effect of out-of-school exposure to English language media on learners’ vocabulary knowledge. 
ITL – International Journal of Applied Linguistics, 169(1), 142-167. https://doi.org/10.1075/itl.00010.pet 

Peters, E., Heynen, E., & Puimège, E. (2016). Learning vocabulary through audio-visual input: The differential effect of 
L1 subtitles and captions. System, 63, 134-148. https://doi.org/10.1016/j.system.2016.10.002 

Peters, E., Noreillie, A., Heylen, K., Bulté, B., & Desmet. P. (2019). The impact of instruction and out-of-school exposure 
to foreign language input on learners’ vocabulary knowledge in two languages. Language Learning, 69, 943-
977. https://doi.org/10.1111/lang.12351 

Plass, J. L., Mayer, R. E., & Homer, B. D. (Eds.). (2020). Handbook of game-based learning. Cambridge: The Mit Press. 

Pujadas, G., & Muñoz, C. (2019). Extensive viewing of captioned and subtitled TV series: A study of L2 vocabulary 
learning by adolescents. The Language Learning Journal, 47(4), 479-496. 
https://doi.org/10.1080/09571736.2019.1616806 

Rodríguez-Arancon, P. (2023). Online language teacher training using audiovisual translation. Journal of Research in 
Applied Linguistics, 14(2), 135-146. https://doi.org/10.22055/RALS.2023.44071.3084 

Saito, K., & Hanzawa, K. (2018). The role of input in second language oral ability development in foreign language 
classrooms: A longitudinal study. Language Teaching Research, 22, 398-417. 
https://doi.org/10.1177/1362168816679030 

Sockett, G. (2014). The online informal learning of English. Palgrave Macmillan. 

Sockett, G. (2023). Input in the digital wild: Online informal and non-formal learning and their interactions with study 
abroad. Second Language Research, 39(1), 115-132. https://doi.org/10.1177/02676583221122384 

Sundqvist, P., & Wikström, P. (2015). Out-of-school digital gameplay and in-school L2 English vocabulary outcomes. 
System, 51, 65-76. https://doi.org/10.1016/j.system.2015.04.001 

Sundqvist, P. (2009). Extramural English matters: Out-of-school English and its impact on Swedish ninth graders’ oral 
proficiency and vocabulary. [Doctoral dissertation, Karlstad University]. https://www.diva-
portal.org/smash/get/diva2:275141/FULLTEXT03.pdf 

Sundqvist, P., & Sylvén, L. K. (2014). Language-related computer use: Focus on young L2 English learners in Sweden. 
ReCALL, 26(1), 3-20. https://doi.org/10.1017/S0958344013000232 

Sundqvist, P., & Sylvén, L. K. (2016). Extramural English in teaching and learning: From theory to practice. London: 
Palgrave Macmillan. 

Sylvén, L. K., & Sundqvist, P. (2012). Gaming as extramural English L2 learning and L2 proficiency among young 
learners. ReCALL, 24(3), 302-321. https://doi.org/10.1017/S095834401200016X 

Thorne, S. L., & Reinhardt, J. (2008). “Bridging activities,” new media literacies and advanced foreign language 
proficiency. CALICO Journal, 25(3), 558-572. 

Toffoli, D., & Sockett, G. (2010). How non-specialist students of English practice informal learning using web 2.0 tools. 
ASp. la Revue du GERAS, 58, 125-144. https://doi.org/10.4000/asp.1851 

Toffoli, D., & Sockett, G. (2015). University teachers’ perceptions of online informal learning of English (OILE). 
Computer Assisted Language Learning, 28(1), 7-21. https://doi.org/10.1080/09588221.2013.776970 

Toffoli, D., Sockett, G., & Kusyk, M. (Eds.). (2023). Language learning and leisure: Informal language learning in the 
digital age (Vol. 66). De Gruyter Mouton. 

Traxler, J., Barcena, E., Andujar, A., Jalilifar, A., & Mashhadi, A. (2023). Introduction: Teaching languages in times of 
social and technological change and divide. Journal of Research in Applied Linguistics, 14(2), 3-6. 
https://doi.org/10.22055/rals.2023.18722 

Trinder, R. (2017). Informal and deliberate learning with new technologies. ELT Journal, 71(4), 401-412. 
https://doi.org/10.1093/elt/ccw117 

Vanderplank, R. (2010). Déjà vu? A decade of research on language laboratories, television and video in language 
learning. Language Teaching, 43(1), 1-37. https://doi.org/10.1017/S0261444809990267 

Vaughan, N. (2014). Student engagement and blended learning: Making the assessment connection. Education Sciences, 
4(4), 247-264. https://doi.org/10.3390/educsci4040247 



116 | Amengual-Pizarro, Vol. 15, Issue 2, 2024, pp. 103-116 

 

   

Journal of Research in Applied Linguistics, 15(2), 2024 
 

Shahid Chamran University of Ahvaz 

 

Verspoor, M. H.; De Bot, K., & Van Rein, E. (2011). English as a foreign language: The role of out-of-school language 
input. In A. De Houwer & A. Wilton (Eds.), English in Europe today: Sociocultural and educational perspectives 
(pp. 147-166). John Benjamins. 

Webb, S., & Chang, A. C. S. (2015). How does prior word knowledge affect vocabulary learning progress in an extensive 
reading program? Studies in Second Language Acquisition, 37(4), 651-675. 
https://doi.org/10.1017/S0272263114000606 

Winter, E., Costello, A., O’Brien, M., & Hickey, G. (2021). Teachers’ use of technology and the impact of Covid-19. 
Irish Educational Studies, 40(2), 235-246. https://doi.org/10.1080/03323315.2021.1916559 

Yudi Cahyono, B., Ardi, P., Nurak Siwa, Y., Sari, R., & Andria Gestanti, R. (2023). EFL teachers’ technological 
pedagogical knowledge (TPK) and ecological agency in responding to the differentiated learning policy in 
Indonesia. Journal of Research in Applied Linguistics, 14(2), 84- 100. 
https://doi.org/10.22055/RALS.2023.44055.3081 

Zawacki-Richter, O. (2020). The current state and impact of COVID-19 on digital higher education in Germany. Human 
Behavior and Emerging Technologies, 3(1), 218-226. https://doi.org/10.1002/hbe2.238 

Zadorozhnyy, A., & Yu, B. (2023). L2 Preservice English language teachers and informal digital learning of English 
(IDLE) in Kazakhstan. In D. Toffoli, G. Sockett, & M. Kusyk (Eds.), Language learning and leisure: Informal 
language learning in the digital age (Vol. 66; pp. 269-289). De Gruyter Mouton. 

 

© 2024 by the authors. Licensee Shahid Chamran University of Ahvaz, Iran. This article is an open 
access article distributed under the terms and conditions of the Creative Commons Attribution–
NonCommercial 4.0 International (CC BY-NC 4.0 license). (http://creativecommons.org/licenses/by-nc/4.0/). 

 

 

 

 

 

 


